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Abstract 

This paper explores a multifaceted approach to grammar teaching based on 

Batstone’s (1994) classification of grammar instruction into three categories: 

product, process, and skill. It analyzes and evaluates a series of grammar teaching 

activities from coursebooks, providing modified versions to better meet learners’ 

needs across different proficiency levels. Each approach is examined for its 

pedagogical effectiveness, student engagement, and contextual applicability. The 

modifications suggested aim to increase interactivity, relevance, and student 

motivation. The study concludes that a balanced combination of all three 

approaches—product, process, and skill—enhances both grammatical 

understanding and practical language use. Emphasis is placed on the role of 

context, creativity, and learner involvement in grammar instruction. 
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Introduction 

Teaching grammar might be one of the boring aspects for teachers, and learning 

it may be challenging for students.  According to Batstone, there are 3 approaches, 

product, process and skill (Batstone, 1994) in conducting grammar according to 

the aim of the lesson. Teachers should be able to choose the appropriate approach, 

considering all factors such as students, the lesson aim, and the topic. This paper 

provides examples for those 3 approaches and explains activities with a modified 

version.  



 

Modern American Journal of Linguistics, 

Education, and Pedagogy 
ISSN (E): 3067-7874 

Volume 01, Issue 02, May, 2025 

Website: usajournals.org 
This work is Licensed under CC BY 4.0 a Creative Commons Attribution 
4.0 International License. 

__________________________________________________________________________________ 

197 | P a g e  
 

Teaching grammar as a product 

Teaching grammar as a product is one of the effective ways of familiarising 

students with form and meaning, where a “noticing” task is important in applying 

this approach to the practice. Activity 1 (Appendix 1) is designed to teach forms 

of “have” and “have got” in question, negative and short-answer sentences. 

Originally, the activity contains two steps for practising the form and learning it. 

While in the first activity, students read the provided dialogue in order to notice 

a rule, in the latter, they are supposed to make their own conversations by using 

a structure of “have /have got” in question and answer. The task which requires 

noticing the rule without deductive explanation may not be sufficiently 

understandable, as learners might soon forget it; that is the reason learners have 

to learn the structure in the second stage (Batstone, 1994). These activities might 

be a bit complicated for the first time as students usually mix the question and 

negative forms of “have” and “have got” with each other often (Ortega, 2014); in 

order to support students and make the leaning process smooth I would modify 

the task a bit by adding pictures to describe the listed themes in task two where 

the activity could become more colourful since Hasanah (2015, p.112) states that 

“Using pictures can make exercises and activities more interesting and more 

interactive”. 

 

Activity 2 (Appendix 1) is designed to teach future forms “will” and “to be going 

to” by involving students in noticing their differences. Students first look at the 

pictures and statements, and then they analyse sentences with “to be going to” 

and “will” in order to distinguish them. In the next step, students make a rule 

based on their notice. In this activity, “form” is emphasised more as students don’t 

produce and practice their knowledge. The main purpose is to explain the 

difference between those 2 forms of future tense, where they don’t work on 

meaning deeply. After guessing and understanding the rule, learners fill in the 

“grammar spot table”. Here, students have to notice the rule only by guessing, 

which makes learning successful. The activity is effective as it is concise and 

gives the most significant rule; on the other hand, it needs to be improved. I would 

add a task with a story where “future forms” would be used with more examples 

in the context. Students will be expected to read sentences and underline future 
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forms and discuss the reason for applying “to be going to” and “will” in the text 

so that they can learn how to apply the language meaningfully. As process 

teaching requires careful awareness in developing activities, decisions on task 

influence on the learner can be made (Batstone, 1994). After, learners should 

create their own sentences by using future forms in pairs to make sure that they 

can apply the learnt rule correctly. It can be observed that the modified version of 

tasks also serves for learners’ language development.   

 

Teaching grammar as a process 

Appendix 2 Activity 1 is an example task for teaching grammar as a process. 

This approach involves learners in the process straight; however, they are directed 

and guided (Batstone, 1994).  After learning the structure of several tenses and 

understanding their differences, in the first stage of the activity, students are 

supposed to create questions in order to ask their partners. The first step of the 

activity is guided a bit by providing some ideas to ask. Then, students give 

questions to each other questions. After that, they tell about their partners to the 

group and practice their language. In the third stage, students write several 

sentences about a person that they know and share their ideas with their partners. 

It is obvious to see that during the activity, learners get several opportunities for 

language use by asking questions of each other and speaking to their pairs. 

Learners are supported at the beginning by being provided some thoughts to 

create questions and one sample to direct them. The activity is very useful as 

students have a chance to apply their knowledge into practice by questioning, 

answering and composing sentences about the person that they know. Although 

this activity is intended for intermediate-level students, it seems a bit simple and 

boring. I would change some parts of it by asking students to compose a story 

about one of the famous people and read it in front of everyone. “It is also 

revealed that the implementation of the model (teaching language through stories) 

makes the process of learning more interesting and enjoyable, motivate the 

students to learn grammar outside the classroom more, and change the students’ 

perceptions on grammar from a negative to a positive one” (Yunita & Emzir, 

2019). Other students’ task would be to guess the person who has been described. 
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In this way, everyone would be more involved in the process, and the task would 

become more interesting.  

 

The second activity for the process approach is intended for pre-intermediate 

level students. According to the task, by looking at the pictures, learners are asked 

to continue the given ideas using linking words “when” and “as soon as” properly.  

After finishing the ideas, students are asked to compare their answers with the 

book version. This activity does not provide opportunities for language use since 

students don’t read their answers and discuss. Students are supported a lot by 

being given the first part of sentences in the task. That is why the task is rather 

easy for pre-intermediate level students. Disadvantages of this activity are that 

students do not practice language as much as needed since they have to compare 

the answers with the model one. Though the activity is interesting, it needs to be 

improved. According to Batstone, learners should be involved and take each 

opportunity to practice their language, especially “to deploy grammar in their 

talk, stretching their linguistic recourses so that they use language which is 

grammatically rich” in process teaching. It would be more beneficial if students 

would perform a role-play in groups by creating a story while using 6 pictures 

and applying linking words “as soon as” and “when” in their speech. By doing 

this activity, learners would be able to work on their grammar, utilise new 

structures and experience language use.  

 

Teaching grammar as a skill 

“Though a combination of product and process teaching, teachers can give their 

learners both a focus on specific grammatical forms and opportunities to deploy 

these forms in language use” (Batstone, 1994). The first activity in Appendix 3 

is a sample for teaching grammar as a skill. This activity is intended for 

intermediate-level students to teach state and activity verbs.  In this task, students 

first read the article, and then work on verbs from the reading material by deciding 

if verbs are used only in simple form or in simple and continuous forms. In the 

following step, students compare 2 pairs of sentences and translate them into their 

native language in order to understand the differences in meaning. In the last 

stage, students complete the gaps with words from the text. In the reflection part, 
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students just work on grammar; nevertheless, they do not practice their gained 

knowledge and language in a real-life situation after completing all tasks. 

However, attention to grammar is important to accomplish tasks after reading. All 

tasks are based on grammar knowledge, and they are connected with reading 

material. This activity is helpful as learners learn new topic “state and activity 

verbs” through context which gives more opportunities to learners to understand 

the usage of certain grammar rule better. The disadvantage of the activity is that 

some of students may not be interested in reading material; as a result, they may 

benefit little in terms of understanding the grammar topic. Even though the 

activity is authentic since the grammar topic is connected with reading material, 

practicing the language in real life is missing. In modifying this activity, I would 

add an extra activity where students would be supposed to research other types 

of adventures and write a report about them by applying state and activity verbs 

in practice. “Unless learners know how to apply grammatical concepts in 

language skills, knowledge of grammar will not be useful” (Mart, 2014, p.126).  

That is why students should practice their grammatical knowledge by applying it 

in context after gaining it. As Wajnryb (1990) claims that “Context gives a more 

precise understanding of how to use the grammar, and provides accuracy in the 

studied language both in oral and written skills (p.6)”. 

 

The last activity is designed for upper-intermediate level students for reviewing 

all types of questions and negatives, and that is a sample for the grammar a skill. 

First, students discuss the reasons for lying and speak about people in cartoons. 

Then they listen to the recording and find out why those people lie to somebody. 

After it, in the main part of the activity, learners are supposed to match questions 

with the sentences of the people in the cartoon. This activity gives a chance to 

students to identify which question is used when and how to reply to them 

correctly. Students do not reflect much, except for matching; they don’t have any 

other tasks. For the listening task to be completed, grammar knowledge, 

questioning are needed. Advantages of the activity are that listening and matching 

questions are interesting and practical, as they teach students everyday issues. 

Moreover, they may improve their critical thinking skills since they are supposed 

to analyse each question before matching it with statements. However, this 
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activity is simple and needs to be improved. I would modify by adding one more 

task at the end. After completing a matching task, students would be asked to 

produce a dialogue where they would be required to use as many types of 

questions as possible. Thornbury (1999) states that applying dialogues in 

language teaching is effective and matches with needs of learners.       

 

Personal evaluation  

While selecting activities, I reviewed several course books and chose tasks for 

different levels in order to pick appropriate ones for the 3 approaches. The 

described activities are helpful to learners to advance their grammar knowledge 

and also to work on other skills as well. Grammar as a process approach is more 

acceptable for language use, taking into consideration factors like preparation 

time, the regulation of shared knowledge, and familiarity with topics involved.  

According to Candlin (1987), good tasks are ones which motivate learners to use 

language, involve students in solving problems, and engage learners with their 

personalities; moreover, those assignments are challenging and encourage 

learners to reflect on their language use. Modified versions of process activities 

would match all criteria mentioned above. “In process teaching we don’t only 

want them (learners) to achieve the self-discovery which is facilitated by 

consciousness-raising, but also the self-expression of language use” (Batstone, 

1994) 
 

Appendix 1 (Product) 

Activity 1: 

 
Soars, J. New Headway. Elementary (2013). Oxford : Oxford University Press 
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Activity 2: 

 

 
Evans,V. & Doole, J. (n.d.) Enterprise 1. Berkshire: Express publishing 
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Appendix 2 (Process) 

Activity 1 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Harris, Mower, D., & Sikorzynska, A.  (2006) Opportunities, Intermediate. 

London: Longman  

 

Activity 2:  

 
Soars, J. New Headway. Pre intermediate (2013). Oxford : Oxford University 

Press 
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Appendix 3 (Teaching grammar as a skill) 

Activity 1 

 

 

Harris, Mower, D., & Sikorzynska, A.  (2006) Opportunities, Intermediate. 

London: Longman  
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Activity 2  

 

Soars, J. Headway. Elementary (2003). 

Oxford : Oxford University Press 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

Modern American Journal of Linguistics, 

Education, and Pedagogy 
ISSN (E): 3067-7874 

Volume 01, Issue 02, May, 2025 

Website: usajournals.org 
This work is Licensed under CC BY 4.0 a Creative Commons Attribution 
4.0 International License. 

__________________________________________________________________________________ 

206 | P a g e  
 

References 

1. Batstone, R. (1994). Grammar. Oxford: Oxford University Press 

2. Evans,V. & Doole, J. (n.d.) Enterprise 1. Berkshire: Express publishing 

3. Harris, Mower, D., & Sikorzynska, A.  (2006) Opportunities, Intermediate. 

London: Longman  

4. Hasanah, H. U (2015). Teaching Grammar using pictures. Okara, 1 (10) , 103-

112 

5. Mart, Cagri. (2013). Teaching Grammar in Context: Why and How?. Theory 

and Practice in Language Studies. 3 (1),  pp. 124-129. 

6. Ortega, L. (2014). In Understanding second language acquisition. New York, 

NY: Routledge. 

7. Soars, J. Headway. Elementary (2003). Oxford : Oxford University Press 

8. Soars, J. New Headway. Pre intermediate (2013). Oxford : Oxford University 

Press 

9. Thornbury, Scott. (1999). How to Teach Grammar. Essex: Pearson Education 

Limited.  

10. Yunita, Wisma & Emzir, Emzir. (2019). Integrated Story-Based Grammar 

Learning Model: The Effectiveness and Students’ Perception on Its 

Implementation in a Grammar Classroom. 10(29) 

11. Wajnryb, Ruth. (1990). Grammar Dictation. Oxford: Oxford University 

Press.  

 

 

 


