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Abstract

The rapid integration of information and communication technologies into
education has created both opportunities and obligations for English language
teachers. Web-Quest technology, first proposed by Dodge (1995) and
theoretically grounded in constructivist and problem-based learning traditions,
represents one of the most pedagogically coherent digital tools available for
foreign language instruction. Despite widespread interest, the principles
governing its effective implementation in English language teaching (ELT)
contexts remain incompletely theorized, and the connections between Web-Quest
design and established language acquisition research have not been
comprehensively articulated. This article aims to provide a comprehensive,
evidence-based account of the principles governing the effective use of Web-
Quests in ELT, grounded in a systematic analysis of their structural components,
pedagogical functions, and outcomes. A systematic literature review,
comparative structural analysis, and pedagogical observation methodology were
employed, drawing on constructivist theory, problem-based learning frameworks,
task-based language teaching research, and digital literacy scholarship. Six core
implementation principles were identified and elaborated: goal-orientation,
problem-solving, interactivity, information reliability, step-by-stepness, and
assessment transparency. Four outcome categories were documented: language
development, cognitive development, digital literacy, and learner autonomy and
motivation. Web-Quests are shown to be most effective when their design
integrates all six structural components with deliberate attention to language
scaffolding, authentic input, and formative assessment. Barriers to
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implementation including limited technical infrastructure, restricted internet
access, and insufficient teacher digital competence are analysed, and evidence-
based recommendations for overcoming them are proposed. The article concludes
that Web-Quests, properly implemented, constitute a transformative pedagogical
tool that develops linguistic, cognitive, digital, and collaborative competences
simultaneously.

Keywords (English): Web-Quest, electronic educational resources, digital
pedagogy, constructivism, problem-based learning, task-based language
teaching, ELT, learner autonomy, digital literacy, scaffolded learning.

INTRODUCTION

The relationship between technology and language learning has never been more
consequential than it is today. In English language classrooms across Uzbekistan
and globally, teachers face a learner cohort that is simultaneously more digitally
fluent and more linguistically diverse than any previous generation. These
learners navigate authentic English-language environments social media,
streaming platforms, global news, online gaming with a confidence and ease that
often surpasses their engagement with the controlled, textbook-mediated English
of the formal classroom.

One compelling answer lies in the deliberate, scaffolded integration of authentic
digital resources into structured learning activities that develop not only language
but also the critical, analytical, and collaborative capacities that learners will need
as professional users of English in the twenty-first century. Web-Quest
technology, first conceptualised by Dodge (1995) at San Diego State University
and theoretically elaborated by March (2004), offers precisely this integration. A
Web-Quest is not simply a lesson that uses the internet; it is a carefully engineered
learning structure that channels internet resources toward the achievement of
authentic communicative and cognitive goals.

In the specific context of English language teaching (ELT) in Uzbekistan, the
significance of Web-Quests is compounded by the national priority of developing
English proficiency as a component of educational modernization. Institution
such as Chirchik State Pedagogical University is at the forefront of integrating
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innovative digital pedagogies into language teacher preparation programmes,
recognizing that the quality of English language teaching depends not only on the
linguistic competence of teachers but on their capacity to design and deliver
technology-enhanced learning experiences that meet the authentic
communicative needs of twenty-first century learners.

Web-Quest technology rests on three converging theoretical traditions. The first
is constructivism, whose central claim that knowledge is not transmitted but
actively constructed by the learner through engagement with meaningful
problems provides the philosophical rationale for replacing teacher-centred
information delivery with learner-centred inquiry. Vygotsky's (1978) concept of
the zone of proximal development is particularly relevant here: Web-Quests are
designed to scaffold learners into cognitive territory they could not reach
independently, providing structured support that is progressively withdrawn as
competence develops.

The second theoretical tradition is problem-based learning (PBL), which holds
that genuine learning is most effectively triggered by authentic, open-ended
problems that resist simple resolution. Jonassen's (2003) research on problem-
solving with technology demonstrated that digital environments, when structured
appropriately, can engage learners in the kind of sustained, effortful problem-
solving that produces durable learning. In language learning contexts, this means
tasks that require genuine communicative engagement tasks where the language
is the tool of problem-solving rather than the object of study.

The third tradition is task-based language teaching (TBLT), which argues that
language acquisition is most effectively promoted through tasks requiring
authentic communicative action rather than explicit grammar instruction. Willis
and Willis (2007) showed that tasks with genuine communicative goals reports,
discussions, negotiations, presentations produce more robust language
development than decontextualized grammar exercises, precisely because they
engage learners in the kind of meaningful language use that drives acquisition.
Despite the growing body of literature on Web-Quests in education, several gaps
remain. First, the principles governing their effective implementation in ELT
specifically as distinct from general education have not been comprehensively
articulated in relation to language acquisition theory. Second, the connections
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between Web-Quest structural components and specific language learning
outcomes have not been systematically mapped. Third, the barriers to Web-Quest
implementation in under-resourced contexts, such as educational institutions in
Central Asia, have not been adequately addressed in the literature.

This study addresses these gaps by pursuing three objectives: (1) to provide a
comprehensive structural analysis of Web-Quest components and their specific
pedagogical functions in ELT; (2) to identify, elaborate, and evaluate the six core
principles of effective Web-Quest implementation in language teaching contexts;
and (3) to document the learning outcomes associated with Web-Quest use and to
discuss the conditions under which those outcomes can be maximised.

The significance of this study is threefold. Theoretically, it contributes to the
integration of Web-Quest scholarship with established language acquisition
research, providing a more robust theoretical grounding for the use of Web-
Quests in ELT than currently exists. Practically, it provides teachers and
curriculum designers with a clear, evidence-based account of implementation
principles and a systematic tool for Web-Quest design. Contextually, it addresses
the specific conditions of ELT in Uzbekistan and similar Central Asian
educational contexts, where the potential of Web-Quest technology is significant
but where barriers to implementation require targeted attention.

METHODS

This study employs a mixed qualitative research design combining three
methodological approaches: (1) systematic literature review of the theoretical and
empirical scholarship on Web-Quests in language education; (2) structural and
comparative analysis of Web-Quest components, principles, and outcomes
against established frameworks in language acquisition research; and (3)
pedagogical observation and reflective analysis drawing on classroom experience
with Web-Quest implementation in ELT contexts at Chirchik State Pedagogical
University.

The systematic literature review covered four bodies of scholarship. The
foundational Web-Quest literature (Dodge, 1995; March, 2004; Ashirbaeva &
Yusupova, 2022) provided the structural and conceptual framework. The
constructivist and problem-based learning literature (Vygotsky, 1978; Jonassen,
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2003; Khutorskoy, 2017; Polat, 2008) provided the theoretical grounding. The
language acquisition and task-based language teaching literature (Krashen, 1982;
Nation, 2001; Willis & Willis, 2007) provided the connection to language
learning processes. The digital literacy and technology-enhanced language
learning literature (Godwin-Jones, 2017; Reinders & Benson, 2017; Carretero et
al., 2017) provided the framework for understanding Web-Quests in relation to
contemporary digital competence development.

The structural analysis proceeded in two steps. First, each of the six Web-Quest
components identified in the foundational literature (introduction, task, process,
resources, evaluation, conclusion) was analysed in terms of its specific
pedagogical function in ELT contexts the language learning processes it activates,
the skills it develops, and the conditions under which it is most effective. Second,
a comparative analysis was conducted contrasting the Web-Quest approach with
traditional ELT methods across eight pedagogical dimensions: learner role, input
source, task type, interaction pattern, assessment approach, motivational
orientation, and digital competence development.

Pedagogical observation was conducted across multiple Web-Quest
implementation cycles in English language courses at Chirchik State Pedagogical
University. Observations focused on: learner engagement and participation
patterns; the nature of language production elicited by Web-Quest tasks; the
specific challenges encountered by learners and teachers; and the conditions
under which the six implementation principles were most and least effectively
realized. Observation findings were systematically recorded and analysed to
identify recurring patterns and to generate the recommendations presented in the
Discussion section.

The validity of the analysis rests on the triangulation of findings across the three
methodological approaches and the systematic grounding of conclusions in
established theoretical frameworks. The principal limitations are: the primarily
qualitative character of the evidence base; the concentration of observational data
in a single institutional context; and the absence of controlled experimental
comparison between Web-Quest and non-Web-Quest conditions. These
limitations are acknowledged and suggest productive directions for future
empirical research.
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RESULTS

The analysis identified six structural components that together constitute a
complete and pedagogically coherent Web-Quest. These components are not
merely organizational labels; each performs a specific pedagogical function that
contributes to the overall learning design. Table 1 presents the full structural

analysis:

Table 1. Structural components of WebQuests and their pedagogical functions in ELT

Component

Definition

Role in ELT

Introduction

Task

Process

Resources

Evaluation

Conclusion

Orients learners to the
scenario and establishes
context

Defines the end product
or performance that
learners must produce

Outlines the step-by-step
procedure for completing
the task

Curated list of internet
sources relevant to the
task

Rubric specifying
assessment criteria and
performance levels

Summarises learning and
invites reflection on the
process

Activates prior language
knowledge; builds motivation
through an engaging real-
world scenario

Provides an authentic
communicative goal

e.g. write a report, record a
podcast, design a campaign

Scaffolds language
production; ensures learners
develop skills progressively

Provides authentic English-
language input; exposes
learners to diverse registers
and genres

Makes learning expectations
explicit; supports self-
assessment and peer
assessment of language use

Promotes metacognitive
awareness; consolidates new
language and skills

Example Activity

Students read a news
headline and predict what
vocabulary they will need

Produce a travel blog
post using target
vocabulary and grammar
structures

Step 1: research; Step 2:
draft; Step 3: peer
review; Step 4: revise and
publish

Vetted news sites,
academic blogs, video
interviews in English

Rubric assessing content
accuracy, language range,
coherence, and digital
presentation

Learners complete a self-
reflection journal on
language gains and
collaborative strategies
used
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The analysis revealed that the task component is the pedagogical heart of the
Web-Quest: it is the task that determines the authenticity of the communicative
goal, the cognitive demand of the activity, and ultimately the quality of language
learning that the Web-Quest produces. March (2004) emphasised that the best
Web-Quest tasks are those that require learners to transform information, to
synthesise, evaluate, create, or persuade rather than simply to locate and
reproduce it. In ELT terms, this means tasks that require genuine language
production in response to a real communicative challenge, not mere
comprehension exercises dressed in digital clothing.

The resources component is equally significant in ELT contexts, for a reason that
1s specific to language learning: internet resources expose learners to authentic,
contemporary English in a range of genres, registers, and varieties that no
textbook can replicate. When teachers curate resources carefully selecting texts
and videos that are linguistically appropriate, culturally diverse, and genuinely
relevant to the task they provide learners with the kind of comprehensible,
challenging input that Krashen's (1982) Input Hypothesis identifies as the primary
driver of language acquisition.

The structural analysis, combined with the literature review and pedagogical
observation, produced a set of six principles that govern the effective
implementation of Web-Quests in ELT. These principles are not independent
recommendations; they form an integrated framework in which each principle

supports and reinforces the others. Table 2 presents the full framework:
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Table 2. Six principles of effective Web-Quest implementation in ELT contexts

Principle

1. Goal-orientation

2. Problem-solving

3. Interactivity

4. Reliability of

information

5. Step-by-stepness

6. Transparency of
assessment

Description and ELT Application

Each Web-Quest must have a clear didactic goal aligned with
language learning objectives. Tasks should target specific
communicative competences: speaking, writing, reading, or
integrated skills.

Tasks should present an open-ended problem that stimulates
independent thinking and genuine inquiry. In ELT, this
means tasks requiring learners to evaluate, interpret, or argue
rather than simply retrieve information.

Tasks should require active learner participation and
collaborative work. In ELT contexts, collaborative tasks are
particularly valuable as they create authentic communicative
pressure that motivates language use.

Internet sources must be vetted for accuracy, currency, and
appropriacy of language level. Teachers should pre-select
sources to ensure learners engage with genuine, well-formed
English-language text.

The Web-Quest process should be divided into clear,
sequenced stages corresponding to the six structural
components. Each stage should build on the previous one,
scaffolding language production progressively.

Assessment criteria must be shared with learners before the
task begins. Rubrics should address both content quality and
language performance, enabling self-assessment and peer
assessment.

Risk if Neglected

Learners complete tasks without
understanding the linguistic purpose; no
measurable language gain occurs.

Tasks become information-copying exercises;
higher-order thinking and language
production are not activated.

Learners work passively and individually; the
communicative potential of the Web-Quest is
unrealised.

Learners encounter misinformation or
linguistically inappropriate input that
undermines language development.

Learners feel overwhelmed; weaker students
disengage; language scaffolding is absent.

Learners do not understand how their
language will be evaluated; motivation and
self-regulation are impaired.

Each principle is elaborated below in relation to language learning theory and
classroom practice.

Principle 1 Goal-orientation

The goal-orientation principle requires that every Web-Quest be designed around
a specific, clearly stated didactic goal expressed in terms of language learning
outcomes. This means identifying, before design begins, which communicative
competences the Web-Quest will develop whether reading comprehension,
academic writing, oral fluency, vocabulary expansion, or integrated skills.
Without this prior clarity, Web-Quests tend to become elaborate technology
exercises whose relationship to language development is incidental rather than
designed.
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Principle 2 Problem-solving

The problem-solving principle requires that the central task present an authentic
problem that resists simple resolution and demands higher-order thinking. In ELT
contexts, this is particularly important because open-ended problems create
genuine communicative need: learners must use language to argue, evaluate,
negotiate, and persuade the communicative acts that drive acquisition rather than
simply to retrieve and report information. Bloom's revised taxonomy (Anderson
& Krathwohl, 2001) provides a useful framework: the most effective Web-Quest
tasks operate at the evaluate and create levels of the taxonomy, not merely at the
remember or understand levels.

Principle 3 Interactivity

The interactivity principle requires that tasks be designed for collaborative
completion, with clear role differentiation that creates genuine interdependence
among group members. In language learning, collaborative tasks are not merely
socially preferable; they are linguistically productive. Interaction creates
opportunities for negotiation of meaning the process through which learners
notice gaps in their linguistic knowledge and receive comprehensible input that
addresses those gaps. Willis and Willis (2007) showed that well-designed
collaborative tasks produce significantly more language development than
individual tasks, precisely because they generate the kind of communicative
pressure that motivates language learning.

Principle 4 Reliability of information

The reliability principle requires that teachers pre-vet all internet resources
included in the Web-Quest for accuracy, currency, and linguistic appropriacy.
This principle is particularly significant in ELT because learners are using the
resources not only as sources of information but as models of language use.
Resources that contain non-standard, informal, or incorrect English or that
present culturally biased or factually inaccurate content will undermine both the
cognitive and linguistic goals of the Web Quest. Teachers should select resources
that provide authentic, well-formed English-language input at an appropriate
challenge level for their learners.
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Principle 5 Step-by-stepness
The step-by-stepness principle requires that the Web-Quest process be divided

into clearly defined, sequenced stages that scaffold learners progressively toward
the completion of the task. In language learning contexts, this scaffolding serves
a dual function: it supports cognitive task completion and it structures language
production, ensuring that learners develop the language skills needed at each
stage before moving to the next. Vygotsky's (1978) concept of scaffolded learning
is directly applicable: the process structure of a well-designed Web-Quest
functions as a temporary support structure that enables learners to achieve
communicative goals that lie within their zone of proximal development but

beyond their current independent capacity.

Principle 6 Transparency of assessment
The transparency principle requires that assessment criteria be shared with

learners at the outset of the Web-Quest, before the task begins. In language
learning contexts, this transparency serves a metacognitive function: it enables
learners to self-monitor their language production against explicit criteria,
developing the self-assessment habits that are essential for autonomous language
learning. Rubrics should address both content quality the accuracy, relevance, and
depth of the ideas expressed and language quality the range, accuracy, and
appropriacy of the language used to express them.

A comparative analysis of Web-Quest-based and traditional ELT approaches
across eight pedagogical dimensions is presented in Table 3:
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Dimension

Role of learner

Source of input

Nature of tasks

Interaction pattern

Assessment

Motivation

Table 4:

Digital competence

methods
Traditional ELT Methods

Passive recipient of teacher-
delivered content

Textbook, teacher speech,
controlled audio recordings

Closed exercises with single
correct answers

Teacher-to-student; limited peer
interaction

Single correct answer; teacher-
marked

Extrinsic; grade-driven

Not addressed

Table 3. Comparative analysis: WebQuest-based ELT versus traditional ELT

Web-Quest-Based ELT

Active constructor of knowledge
through inquiry and problem-
solving

Authentic internet resources:
news, academic texts, video,
podcasts

Open-ended tasks requiring
evaluation, synthesis, and creative
production

Student-to-student; student-to-
resource; student-to-authentic
audience

Rubric-based; self-assessment and
peer-assessment included

Intrinsic; real-world relevance
drives engagement

Developed as an explicit learning
outcome alongside language
competence

The analysis identified six categories of learning outcome associated with
effective Web-Quest implementation in ELT. These outcomes are summarised in
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Table 4. Learning outcomes of Web-Quest use in ELT contexts

Outcome Category

Language development

Cognitive development

Digital literacy

Collaborative competence

Learner autonomy

Motivation

DISCUSSION

Specific Outcome

Expanded vocabulary range; improved
reading comprehension; greater
accuracy in written production;
increased fluency in task-based oral
interaction

Strengthened critical thinking;
improved analytical reasoning;
enhanced capacity for synthesis and
evaluation of information from multiple
sources

Ability to locate, evaluate, and ethically
use internet sources; competence with
collaborative digital platforms and
multimedia production tools

Improved capacity for task distribution,
peer negotiation, and shared
responsibility in group projects

Greater self-direction in learning;
enhanced metacognitive awareness;
stronger self-assessment habits

Increased intrinsic motivation through
real-world task relevance; reduced
language anxiety through structured
scaffolding

Theoretical Basis

Krashen's Input Hypothesis;
Nation (2001) on vocabulary
depth

Bloom's revised taxonomy
(Anderson & Krathwohl,
2001); Jonassen (2003) on
problem-solving

Godwin-Jones (2017);
DigComp 2.1 Framework
(Carretero et al., 2017)

Willis & Willis (2007) on task-
based collaborative learning

Reinders & Benson (2017);
March (2004) on WebQuest
scaffolding

Krashen (1982) affective filter
hypothesis; Dornyei (2001) on
L2 motivation

The results of this study confirm that Web-Quests, when designed in accordance
with the six principles identified above, constitute genuinely constructivist
language learning environments. The learner in a well-designed Web-Quest is not
a passive recipient of teacher-delivered content but an active agent who constructs
linguistic and conceptual understanding through engagement with authentic
resources and real communicative tasks. This is not merely a philosophical
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preference; it has direct implications for the quality of language learning that
results.

Nation (2001) showed that vocabulary learning is most durable when words are
encountered in authentic, meaningful contexts that require genuine cognitive
engagement not in isolated word lists or decontextualized exercises. Web-Quests
provide precisely the kind of rich, contextualised vocabulary encounters that
Nation identified as optimal. Similarly, Krashen's (1982) Input Hypothesis
predicts that acquisition is driven by comprehensible input that is slightly above
the learner's current level and the curated internet resources of a well-designed
Web-Quest, when selected at an appropriate challenge level, provide exactly this.
Perhaps the most significant finding of this analysis is the centrality of task
authenticity to the pedagogical value of Web-Quests. March's (2004) observation
that the best Web-Quests inspire learners to see richer thematic relationships and
facilitate a contribution to the real world of learning points to a quality that
distinguishes truly effective Web-Quests from superficially similar digital
activities: the sense that the task matters that its outcome has genuine significance
beyond the classroom.

Ashirbaeva and Yusupova (2022) highlighted four specific reasons why internet-
based tasks such as Web-Quests are particularly effective for language learning:
the communicative character of internet interaction encourages language use;
internet resources provide optimal conditions for authentic language learning;
communicative online tasks increase learner motivation; and developing digital
skills prepares learners for the real demands of internet navigation in English.
These four reasons constitute, collectively, a strong argument for the integration
of Web-Quests not as supplementary activities but as a core component of the
ELT curriculum.

The pedagogical observation component of this study identified three significant
barriers to Web-Quest implementation in the Uzbek university ELT context: (1)
limited technical infrastructure, including insufficient devices and unreliable
internet connectivity; (2) teachers' limited digital competence in designing and
facilitating Web-Quest activities; and (3) institutional assessment frameworks
that do not accommodate the open-ended, process-oriented outcomes that Web-
Quests produce.

79| Page



Modern American Journal of Linguistics,
Education, and Pedagogy

ISSN (E): 3067-7874

Volume 2, Issue 4, April, 2026

Website: usajournals.org
This work is Licensed under CC BY 4.0 a Creative Commons Attribution
4.0 International License.

AMERICAN JOURNALS

Each of these barriers is real, but none is insuperable. The infrastructure barrier
can be partially addressed through the design of Web-Quests that require minimal
real-time internet connectivity front-loading the resource-access stage as a class
activity on available devices, and providing printed or locally saved copies of key
resources for students who cannot access them independently. The digital
competence barrier requires sustained professional development investment:
teachers need not only the technical skills to build Web-Quests but the
pedagogical understanding to design tasks that genuinely activate the six
principles identified in this study. Polat (2008) argued that the integration of new
information technologies into education requires not just equipment provision but
a transformation in pedagogical culture a shift in teachers' fundamental
orientation toward the learner's role.

The assessment barrier is perhaps the most systemic. Institutions that evaluate
language learning exclusively through standardised grammar tests and discrete-
item examinations cannot fully reward the integrative, process-oriented
competences that Web-Quests develop. Addressing this barrier requires
engagement at the institutional level advocacy for assessment frameworks that
incorporate portfolio-based evidence of learning, performance on authentic
communicative tasks, and self-assessment documentation.

On the basis of the structural analysis, comparative review, and pedagogical
observation, the following evidence-based recommendations are proposed for
teachers designing and implementing Web-Quests in ELT contexts:

1. Begin with the task, not the technology. The communicative goal of the Web-
Quest should be determined before the resources are selected or the process
structure 1s designed. A task that requires genuine language production
argumentation, persuasion, narration, explanation will drive the entire design.

2. Select resources with linguistic purpose. Each resource included in the Web-
Quest should be selected not only for its informational relevance but for the
language learning opportunities it provides: vocabulary in context, authentic
genre features, diverse registers and varieties of English.

3. Design the process as a language scaffold. Each stage of the process structure
should develop a specific language skill that the next stage will build on,
creating a progressive developmental arc from input to output.
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4. Make the rubric a learning tool. Share the assessment rubric with learners at
the start of the Web-Quest, not at the end. Use it as a basis for self-assessment
checkpoints throughout the process, developing the metacognitive habits
essential for autonomous language learning.

5. Build in structured interaction. Assign roles that create genuine
communicative interdependence researcher, writer, editor, presenter and
design process stages that require learners to share, discuss, and negotiate
their findings in English.

Close with meaningful reflection. The conclusion stage should not merely
summarise content; it should invite learners to reflect on their language
development what new vocabulary they have acquired, what communicative
challenges they encountered, what strategies they found effective.
The findings of this study have significant implications for the preparation of
future English language teachers. A teacher who can design and facilitate a well-
structured Web-Quest is not merely a digitally competent practitioner; they are a
teacher who understands how authentic tasks drive language acquisition, how
scaffolded processes support learner development, and how assessment
transparency promotes learner autonomy. These are among the most important
professional competences in contemporary ELT, and Web-Quest design provides
a uniquely integrative context for their development.
Teacher education programmes that incorporate Web-Quest design as a core
practical task requiring student teachers to move through the full cycle of
conception, design, implementation, observation, and reflection provide a rich,
authentic learning experience that develops integrative professional competence
in ways that theoretical coursework alone cannot. The Web-Quest thus functions
simultaneously as a tool for student learning and as a vehicle for teacher
formation.

CONCLUSIONS

This article has provided a comprehensive, evidence-based account of the
principles governing the effective use of Web-Quests in English language
teaching. Five principal conclusions follow from the analysis.
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First, Web-Quests constitute a genuinely constructivist language learning
environment when designed in accordance with the six structural components
identified by Dodge (1995) and elaborated in this study: introduction, task,
process, resources, evaluation, and conclusion. Each component performs a
specific and indispensable pedagogical function; the omission of any component
weakens the overall learning design.

Second, the six principles of effective Web-Quest implementation goal-
orientation, problem-solving, interactivity, information reliability, step-by-
stepness, and assessment transparency constitute an integrated framework in
which each principle supports and reinforces the others. Effective Web-Quest
design requires attention to all six principles simultaneously; partial adherence
produces partial results.

Third, Web-Quests produce a distinctive and pedagogically valuable combination
of learning outcomes that traditional ELT methods cannot replicate: linguistic
development (vocabulary, reading, writing, speaking), cognitive development
(critical thinking, analytical reasoning, synthesis), digital literacy, collaborative
competence, and learner autonomy and motivation. This combination makes
Web-Quests uniquely effective as instruments of integrative language education.
Fourth, the barriers to Web-Quest implementation infrastructure limitations,
teacher digital competence deficits, and misaligned assessment frameworks are
real but addressable. The recommendations presented in this article provide a
practical starting point for teachers and institutions seeking to overcome them.
Fifth and finally, Web-Quests are not merely a pedagogical tool for student
language learning; they are also a vehicle for teacher formation. The design and
facilitation of Web-Quests develops in teachers exactly the professional
competences integrative thinking, authentic task design, scaffolded instruction,
formative assessment that contemporary ELT demands. Web-Quest pedagogy and
ELT teacher education are therefore complementary enterprises, and their
integration should be a priority for teacher preparation programmes in Uzbekistan
and beyond.
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